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Teaching and Learning Policy (Quality of Education) 

 
This policy needs to be read in conjunction with our PARRCS (Planning, Assessing, Recording, Reporting, 
and Celebrating Standards) policy, moderation policy.  SPT schools will pay full regard to this policy in 
the consideration of the design (intent), delivery (implementation) and impact of their curriculum offer 
upon improving outcomes for our pupils. This policy links to the Trust Performance management of all 
staff policy.  The Trust recognises that performance management and effective CPD opportunities play 
an integral part within securing the delivery of high-quality teaching, learning and assessment.   
 
Rationale: 
 
Within our partnership we believe in a whole school learning community with a commitment to 
excellence in teaching, learning and effective use of assessment in securing high quality educational 
provision. Through such means we intend to develop pupils’ personal, social, emotional, physical and 
communication skills as well as their academic skills thus improving their outcomes (impact). All Trust 
schools maintain high aspirations for all pupils to succeed at school encouraging them through their 
daily practice to make good progress. We recognise that our collective provision improves because there 
is a continued focus on improving the quality of teaching and learning in delivering our curriculum offer. 
 
This is underpinned via the establishment of a successful curriculum offer in each of our schools (Quality 
of Education) which have been designed to meet pupils’ needs. In evaluating the implementation of 
each curriculum at school level, each school monitors/ evaluates how the curriculum is taught at subject 
and classroom level; this is achieved via learning walks, lesson visits/ observations, tracking of pupil 
progress (pupil data), moderation, work scrutiny.   
 
The revised school inspection handbook outlines that lesson visits are primarily useful for gathering 
evidence about how lessons contribute to the quality of education (curriculum); ‘visits gather evidence 
about how well the curriculum is implemented and how the curriculum is taught at subject and 
classroom level’.  (Ofsted 2019) 
 
The monitoring of the delivery and implementation of this curriculum via such means will ensure it has 
the desired impact in meeting the needs of all pupils enabling them to make progress, thus improving 
their outcomes. Monitoring will additionally ensure the delivery of the curriculum is;   
 
coherently planned; teachers plan lessons very effectively, demonstrating security in the subject 
knowledge being taught. Planning informs structured teaching and learning sessions (teachers are 
determined that pupils/ students achieve well and assessment is integral and used effectively to check 
pupils’ understanding. Assessment outcomes are used to inform teaching, and  planning is adapted and 
amended where necessary as a result to ensure it remains relevant.  
 
embedded securely and consistently; teachers help pupils embed subject knowledge and use this 
knowledge fluently.  Teachers effectively use assessment to provide pupils/ students with incisive 
feedback, helping them embed and use knowledge fluently, further developing their understanding. 
 
delivered effectively; teachers foster curiosity, developing interested learners.  They have consistently 
high expectations of all pupils, they deploy TA’s effectively.  Teachers use assessment to help pupils 
understand how to improve their work and to deepen pupils’ skills, knowledge and understanding.  They 
use questioning effectively and resources and teaching strategies used are well-matched. 
 
sequenced; teachers demonstrate deep knowledge and understanding of the subject they are teaching 
ensuring all teaching is coherently sequenced allowing pupils to transfer key knowledge to long-term 
memory,  and new knowledge and skills build on what has been taught before. Teachers use questioning 
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and observation effectively to further inform assessment, leading to effective adaptation and 
personalisation in learning outcomes designed.   
 
Rigorously assessed; teachers check pupil’s understanding and work towards clearly defined end points. 
Teachers use assessment to check pupils’ understanding and inform teaching, helping pupils embed and 
use knowledge fluently and to develop their understanding, not simply memorise disconnected facts.  
Teachers prepare pupils well for next stage.  
 
The SPT will evaluate the effectiveness of the quality of teaching, learning and assessment across our 
Trust provision in relation to the delivery of the curriculum and its subsequent impact on classroom 
practice and improved pupil outcomes. Teaching and learning judgements formed will evaluate the 
effectiveness of the work delivered to pupils over time and across the school, and if it consistently 
matches the intent of the curriculum.  The Ofsted judgements describing outstanding practice within the 
Quality of Education offered outlines: Outstanding (1) - The school meets all the criteria for a good 
quality of education securely and consistently. The quality of education provided is exceptional.  
 
In addition, the following apply.  

 The school’s curriculum intent and implementation are embedded securely and consistently 
across the school. It is evident from what teachers do that they have a firm and common 
understanding of the school’s curriculum intent and what it means for their practice. Across all 
parts of the school, series of lessons contribute well to delivering the curriculum intent 

 It is clear what end points the curriculum is building towards and what pupils need to know and 
be able to do to reach those end points  

 The school’s curriculum is planned and sequenced so that new knowledge and skills build on 
what has been taught before and towards its clearly defined end points. (Ofsted September 
2019) 

Our Trust is fully committed to supporting teachers and support staff in each of our schools in 
maintaining high quality teaching and learning to deliver the intent of the curriculum maximising its 
impact upon all pupils. Roles and responsibilities have been identified which enable staff to develop the 
expert knowledge of the subjects that they or others teach, supporting colleagues in addressing any 
gaps in their knowledge so that pupils are not disadvantaged by ineffective teaching.  
 
Our Trust strives to ensure that all teachers/ staff have consistently high expectations of what each pupil 
can achieve, including our most able and disadvantaged pupils. Teaching will sequence learning and 
promote effective pupil engagement. Lesson delivery will provide a connectedness of curriculum, 
teaching and assessment; lessons planned will demonstrate purpose and pace enabling all pupils to 
thrive and deepen their knowledge, understanding and skills. The quality of teaching is measured by the 
quality of learning it enables demonstrated by the outcomes that pupils achieve as a result of the 
education they have received (impact).  
 
Intent 
 
In evaluating the school’s educational intent, inspectors will primarily consider the curriculum leadership 
provided by school, subject and curriculum leaders (Ofsted 2019) 
 
INTENT of our teaching and learning policy enables schools within the SPT to: 
 

 Establish SPT wide standards and expectations regarding high quality teaching and learning in 
the delivery of the school’s curriculum offer using the Ofsted handbook/ framework as a 
benchmark for excellence  

 Raise standards by ensuring there is a consistency and continuity of high expectations in the 
quality of teaching, learning and effective use of assessment across Trust schools/ subjects 
which demonstrates teaching and learning is part of a well-planned sequence for all pupils and 
that no pupil or cohort is disadvantaged. 
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 Provide Trust staff with clear principles, expectations and guidance on models of best practice 
increasing their understanding of what constitutes high quality teaching, learning and 
assessment in delivering the curriculum and how this will be monitored. 

 Deliver an effective curriculum which is of high quality and demonstrates relevance in what our 
pupils learn, encouraging pupils to understand/ embed key concepts and apply them fluently. 

 Promote high quality learning experiences that focus on the development/ further development 
of skills, knowledge and understanding. 

 Evaluate the impact of SPT assessment systems used/ assessment undertaken in checking 
pupils’ understanding in order to inform future planning/ teaching 

 Ensure the subject specific curriculum is designed and delivered in a way that allows pupils to 
transfer key knowledge to long-term memory, ensuring learning remains sequenced so that new 
knowledge and skills build on what has been taught before and pupils can work towards clearly 
defined end points 

 Ensure all pupils are given opportunity to achieve their potential in terms of academic 
attainment and spiritual, moral, social, cultural, emotional and personal development 

 Ensure all pupils are included, motivated and engaged in their learning who thrive in lessons 
which, as a result, deepens their knowledge, understanding and skills  

 Monitor the delivery of outcomes published within pupil’s EHCP and identified within 
personalised learning plans including PLGs and  therapy outcomes inherited by the class team 

 Help equip pupils with the skills, knowledge and understanding necessary in order that they can 
play an increasingly useful and positive role in society and make informed choices about how 
they live their lives now and, in the future.  

 Provide clear principles, expectations and guidance on models of best practice.  Leading to 
informed CPD offer to meet the needs of the school and Trust  

 Identify and support professional development for all staff to inform continuous improvement 
within classroom practice  

 Inform future resource needs of the class and school 

 Ensure each school within the SPT is vibrant, aspirational and creative in pursuing outstanding 
outcomes for our pupils  

 
To secure effectiveness of this policy, we need to ask fundamental questions of what constitutes good 
learning and when our pupils learn best.   
 
Pupils learn best when they are:  
 

 engaged purposefully and encouraged to become autonomous learners 

 provided with developmentally related experiences which respond to their individual needs  

 encouraged to form positive relationships with their class team, peers and other members of 
the school community   

 encouraged to pursue their interests and aspirations (including those of their family) which 
recognise the areas which motivates, inspires and engages them  

 comfortable having their fundamental needs met enabling them to be ‘ready to learn’ 

 actively involved in their learning which is sequenced at an appropriate level to match their 
learning needs and all learning/progress is acknowledged 

 prepared well for their next stage   

 
To achieve this, we will:  

 

 act upon the advice and guidance of parents and multi-agency teams incorporating such 
advice/guidance into everyday classroom practice when able – supported across the Trust by 
the SITT team. 
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 Ensure the learning environment is conducive to meet pupil needs and is safe, caring, supportive 
and stimulating which promote a variety of learning styles to meet the needs of all learners 

 ensure resources used are of good quality,  age appropriate and  resources are well-planned to 
further promote engagement 

 make effective and efficient use of space and maximise the resources available to the school 
/class 

 encourage an effective use and deployment of teaching assistants  

 use the curriculum offer to deliver lessons that are part of a well-planned sequence, ensuring 
pupils skills, knowledge and understanding remains interconnected  

 Maximise learner opportunities thought the development and implementation of effective 
timetables.  

 use progress data (assessment – formative and summative) effectively when planning future 
learning ensuring all learning is differentiated, structured and sequenced to secure progress 
over time   

 resource staff with the appropriate skills set to meet the wide range of learning needs in any 
one class 

 ensure staff have knowledge and understanding of the subject(s)/age ranges they are teaching 
including relevant qualifications into adulthood  

 provide CPD to meet the needs of the schools’ work force  

 hold colleagues to account for any underperformance observed  

 
In order to uphold these fundamental aims we recognise there is a collective responsibility in 
securing/maintaining high quality teaching and learning.  
 
Roles and Responsibilities: 

 
Trustees/Governors will:  

 In each school, identify a curriculum Governor, or linked governors for curriculum areas.  To 
work collaboratively with the school’s curriculum lead,  securing an understanding of the intent, 
implementation and impact of the curriculum studied by the pupils of the school (all learning 
pathways) 

 ensure the effective implementation and monitoring of this policy cascading the responsibility to 
the Head Teacher in each school  

 review this policy with the Trust Leadership Team in the light of any national/local 
recommendations and any changing needs of the school 

 hold the Head Teacher to account for the quality of teaching, learning and effective use of 
assessment throughout the school in the delivery of the school’s curriculum (upholding of Head 
Teacher standards (SLT), teaching standards, HLTA standards and TA standards)  

 
HT/ Senior/ Middle Leadership Team will: 

 effectively monitor and evaluate the delivery and impact of this policy upon subsequent 
practice; provide feedback to Trustees/ LGB via the Headteacher report on the QoTQoL  decided 
using a range of methods each term 

 monitor and evaluate the intent, implementation and impact of the curriculum across the 
school (all subjects/ cohorts) 

 ensure rigor in the monitoring of the quality of teaching, quality of learning and effective use of 
assessment (QoTQoL including learning walks, class visits, scrutiny of work or learning evidence, 
pupil progress files, accreditation files, EFL throughout the school  

 provide accuracy in feedback to all staff on the delivery of the curriculum observed/ delivered 
identifying appropriate support, training and resources when required (effectiveness within 
coaching/mentoring)  
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 use the outcomes of robust self-evaluation to identify areas which require improvement 
addressing such development via the School Improvement Plan 

 use outcomes identified through the Performance Management process to further inform 
teacher/ school CPD needs  

 
Teaching staff will: 

 implement this policy by delivery of high-quality learning experiences ensuring all learning is part 
of a well-planned sequence  

 be responsible for planning and assessment, using assessment outcomes which inform next 
steps ensuring learning remains sequential. Pupils make at least the expected progress towards 
their personalised endpoints and outcomes  over time which prepares them well for their next 
stage  

 ensure that appropriate teaching strategies and resources are used and are conducive to pupil 
needs 

 ensure the health, safety and well-being of pupils in the class, adopting and following the 
guidance provided within safeguarding and health and safety policies  

 maintain their own professional development which ensures they are able to meet the learning 
needs of their class seeking guidance from others if/as necessary   

 

All staff will: 

 To be aware of the principles of this policy and how they contribute to the teaching and learning 
process 

 

Organisation of teaching and learning: 

 
All schools within our partnership will monitor the implementation and impact of the curriculum via 
teaching, learning and assessment observations and learning walks reporting the standard of education 
delivered (Quality of Teaching, Quality of Learning – QoTQoL) to Trustees/ LGB each term via the Head 
Teacher report. 
 
Formal observation of teaching and learning and/ or learning walks with triangulated evidence are 
carried out each term.  The  secure use of assessment in delivering the curriculum offer will  be 
monitored within school each term. If any teacher is in receipt of a support plan to improve their 
practice the frequency of observations will be identified within it and agreed with the teacher (and trade 
union representative if this is applicable) within the process. The Trust has an SPT Capability policy to 
inform all process.  
 
The Trust quality assures judgements made though the implementation of a range of School 
Improvement partner activities, including the use of external School Improvement partners , facilitated 
head teacher peer to peer work and effective use of  cross Trust  working groups.   
 
The Trust has developed a lesson observation template which is used across our schools for all teachers 
(Appendix D) and a class visit framework for HLTA’s (Appendix E), an additional template* has been 
designed which enables teachers to note the elements of good practice observed which contribute 
effectively to their CPD (Appendix F); these templates additionally pursue the developments of the 
Teacher and HLTA standards thus creating a close link to our performance management and CPD 
policies. To ensure the Trust has high expectations of consistently high-quality teaching, learning and 
effective use of assessment in delivering the curriculum, all lesson observations/ class visits are 
monitored in accordance to the guidance within this policy and descriptors found within the Ofsted 



 

7 
 

school inspection framework.   Schools supplement and develop these proformas to support their 
specific needs.  
 
Lesson observations will also consider the standards identified for teachers, HLTAs and teaching 
assistants. Observations will therefore monitor:  
 

 Pupil learning and progress (sequenced learning)  

 Planning – Medium Term Planning outlining the planned sequence of learning  

 Planning – Well-planned lessons; identification of adapted learning outcomes (based upon 
previous assessment) demonstrating learning remains sequenced  

 Teaching 

 Literacy, mathematical knowledge (where applicable) and SMSC 

 Assessment 

 Behaviour and attitudes to learning 

 
Coaching and mentoring following lesson observations will scrutinise delivery and the  development of 
each aspect identified above as well as  the effective deployment of the teacher/ HLTA .  The 
observation leads to the identification of three aspects which will be addressed and revisited/ further 
developed during the next observation if/ as appropriate to the feedback received: 
 

 What Went Well (WWW) 

 Even Better If (EBI) 

 CPD (opportunities identified for further development – e.g. – to visit another practioner in the 
Trust to secure effective PACE within lesson delivery)  

 
Lesson planning: (Appendix G) 

 

 Ofsted does not require schools to provide individual lesson plans to inspectors. Equally, Ofsted 
does not require schools to provide previous lesson plans 

 Ofsted does not specify how planning should be set out, the length of time it should take or the 
amount of detail it should contain. Inspectors are interested in the effectiveness of planning 
rather than the form it takes  

 over the course of study, teaching is designed to help learners to remember in the long term the 
content they have been taught and to integrate new knowledge into larger concepts  

 the work given to pupils is demanding and matches the aims of the curriculum in being 
coherently planned and sequenced towards cumulatively sufficient knowledge  

 teachers and leaders use assessment well, for example to help learners embed and use 
knowledge fluently or to check understanding and inform teaching. Leaders understand the 
limitations of assessment and do not use it in a way that creates unnecessary burdens for staff 
or learners  

 they check learners’ understanding systematically, identify misconceptions accurately and 
provide clear, direct feedback. In doing so, they respond and adapt their teaching as necessary, 
without unnecessarily elaborate or differentiated approaches  

 teachers use assessment to check pupils’ understanding in order to inform teaching, and to help 
pupils embed and use knowledge fluently and develop their understanding, and not simply 
memorise disconnected facts. 

 

To ensure the delivery of high-quality teaching, learning and assessment which meets the criteria 
specified the Trust has designed a lesson plan template which can be used. This template will enable 
teachers to demonstrate how their teaching impacts upon pupils learning ensuring this remains 
sequenced in delivering the intentions of the curriculum.  
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Although it is not a requirement teacher use this plan. There will be an expectation however, that when 
observed, teachers effectively demonstrate how their teaching is informed via previous learning, where 
the anticipated learning is in relation to the planned sequence and how previous assessment outcomes 
are fully considered which secure effectiveness in differentiation of learning outcomes. Teachers in 
receipt of a support plan will be expected to provide a lesson plan.  
 
 
The SPT therefore expects teachers to demonstrate: 
 

 Teachers plan lessons very effectively and demonstrates security in the subject knowledge being 
taught 

 Planning makes the maximum use of lesson time and clearly evidences the lesson is part of a 
well-planned sequence 

 Planning demonstrates appropriate adaptation and provides challenge for all pupils/students 

 Learning tasks are challenging; match pupils’ needs accratley  planning clearly links to pupil 
progress data and previous assessment outcomes 

 Assessment is made against pupil EHCP outcomes, recorded over time on EFL. 

 

Lesson planning requirements is outlined within our PARRCS policy (Planning, Assessing, Recording, 
Reporting, Celebrating Standards); lesson planning will be scrutinised for effectiveness during the lesson 
observation.  
 
Our Trust understands the importance of assessment information and how this is used to identify what 
pupils already know, understand and can do and how this information is used by teachers to ensure 
learning remains part of a well-planned sequence (learning remains interconnected). Effective use of 
assessment outcomes is fundamental to planning, it leads to effective differentiation which 
acknowledges all pupils will be in receipt of bespoke targets delivered using their preferred learning 
style in all lessons planned; using such means will enable pupils to engage, make good progress and 
achieve well.  Long term planning will be derived from the school’s quality of education and curriculum 
offer, addressing the key skills, knowledge and understanding determined within the aims of the scheme 
of work followed.   
 
Learning environments: 
 
The revised Ofsted framework (September 2019) outlines the following: 

 

 teachers create an environment that allows the learner to focus on learning. The resources and 
materials that teachers select – in a way that does not create unnecessary workload for staff – 
reflect the provider’s ambitious intentions for the course of study and clearly support the intent 
of a coherently planned curriculum, sequenced towards cumulatively sufficient knowledge and 
skills for future learning and employment 

 
The Trust places equal importance on learning environments which are ambitious in ensuring they are 
pupil centred and conducive to effective engagement and learning. Such expectations are additionally 
outlined within the teaching and teaching assistant standards.  
 

 Teacher standards - Set high expectations which inspire, motivate and challenge pupils - 
establish a safe and stimulating environment for pupils, rooted in mutual respect 

 Teaching Assistant standards - Maintain a stimulating and safe learning environment - by 
organising and managing physical teaching space and resources  
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Teachers and class teams are therefore responsible for maintaining highly effective teaching spaces that 
will meet the needs of all pupils: physically, psychologically, socially, culturally and academically. 
Classrooms and teaching spaces should be inclusive, organised, purposeful and clutter-free. Resources 
must be age appropriate and of good quality, enabling all pupils to access their learning and learn in a 
calm and safe environment. Displays enhance the learning environment and should be informative and 
celebratory.  
 
Learning walks:  
 
The SPT recognises the fundamental importance of learning walks.  Any member of the SLT/ MLT/ class 
teachers will undertake learning walks under the direction of the Head Teacher.   Learning walks are also 
utlisied to support peer to peer work across the Trust.  
 
Schools within our Trust identify the theme for learning walks based upon the Trust priorities, school’s 
self-evaluation framework outcomes and nature of school improvement being pursued.  Learning walks 
are also used to measure the impact of previous school improvement initiatives.  
 
Learning walks will pursue the development of the teacher standards or teaching assistant/ HLTA 
standards if these have been identified as a priority area; e.g. – effective deployment/ contribution of 
Teaching Assistants within classroom delivery and their impact upon pupil progress.  
 
The Governors of the school will join Learning Walks if this is deemed appropriate to their role in holding 
the Head Teacher to account for the strategic direction of the school, embedding and developing school 
improvement initiatives. Governors will not judge lessons observed/ learning walks undertaken. As 
previously outlined learning walks provide further information in the self-evaluation of the school and 
therefore may focus upon any of the following aspects: 
 

 Impact/ progress within recent SIP initiatives upon class room practice 

 Impact/ progress within any development plans deemed appropriate (e.g. – subject area) 

 Collating information relating to practice – e.g. – deployment of teaching assistants 

 Pupil’s behaviour and attitudes to learning/ engagement in the teaching/learning process  

 Resources – e.g. – suitability of resources used/ additional resources required  

 Environmental considerations (e.g. – fabric of classroom) 

 
Role of HLTAs: 
 
The Trust recognises the enormous contribution HLTAs make in sustaining high quality teaching and 
learning in delivering the curriculum; formal class visits are made each year with observations focusing 
on the deployment/ development of the HLTA standards. The Trust uses the same framework when 
teaching sessions are monitored; coaching/ mentoring opportunities focus upon the pursuit of 
implementing and  upholding the identified HLTA standards.  
 
Role of teaching assistants:  
 
The role of the teaching assistant is fundamental in sustaining and  high quality classroom practice in the 
delivery of the curriculum. Effectiveness in the deployment of teaching assistants is essential in 
delivering and  sustaining high quality teaching, learning and assessment supporting pupils to acquire 
and  deepen their skills, knowledge and understanding in the curriculum they follow. The Trust will use 
the teacher/ teaching assistant’s standards to help fulfil this fundamental aim. Lesson observations and 
learning walks will monitor the effectiveness of teaching assistants and will contribute to the 
performance management structure,  personalising targets of members of staff based upon 
observation/school improvement outcomes.  
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Work scrutiny/ work books/Evidence for Learning: 
The Trust acknowledges that assessment of learning can be viewed as measuring pupil progress over 
time and determining the impact of the curriculum. Such assessment may include pupils’ use of EFL 
and/or work books which helps to contribute to an evaluation of whether the work that pupils 
undertake over time reflects the curriculum delivered. Work is informed by sequential learning; 
therefore, we believe that work recorded in workbooks or on EFL needs to be checked for purpose, 
relevance, and accuracy in the structured sequence of learning planned and delivered by the class 
teacher for each pupil.  
 
As a result, work scrutiny via work books/ EFL will be undertaken over the academic year and form a 
focus within lesson observations (where appropriate). Such scrutiny will contribute to an evaluation of 
whether the work that pupils do over time reflects the intended curriculum. Work scrutiny will help 
observers form a view of whether pupils know more and can do more, and whether the knowledge and 
skills they have learned are well sequenced and have developed incrementally.  
 
Such scrutiny will additionally help form a view of whether pupils know more and can do more, and 
whether the skills they have learned are well-sequenced and have developed incrementally. Scrutiny of 
work books can also provide information relating to the curriculum offer (subject specific teaching) 
connecting work scrutiny to lesson observations leading to an evaluation of the impact of this offer upon 
pupil progress. 
 
Each school within the SPT has developed a framework which clearly identifies the purpose/ use of 
workbooks/ EFL and the relevance in the use of these asking the main questions: 

 

 are the pupils making progress? 

 Does EFL/ work book scrutiny  evidence the curriculum delivered remains part of a well-planned 
sequence? 

 are skills being developed incrementally? 

 is the feedback provided informing next steps? 

 
Work books/ EFL therefore, will be scrutinised via lesson observations/ learning walks to ensure: 

 

 the intent of the school’s curriculum policy document informs practice 

 there is a relation between the SPT PARRCs policy and work scrutiny 

 there is a secure process in the effectiveness of monitoring work books within the whole school 
moderation process 

 a consistency and quality in the use of work books across the school 

 the agreed format for annotating work is used consistently and precisely focusing upon how 
well teachers’ written feedback, is used by pupils to improve their knowledge, understanding 
and skills informing next steps in the learning sequence (learning is being developed 
incrementally) 

 the focus remains upon how pupils’ knowledge, understanding and skills have developed and 
improved  

 there is a quality assurance in the use (and impact) of feedback via work books 

 effectiveness in monitoring of ‘challenge’ in learning to enable progression in knowledge, 
understanding and skills (sequence in/ of learning/ progress over time)  

 pupils benefit from understanding of ways they need to improve helping them embed and use 
knowledge; incisive feedback/ next steps ensure no pupil is disadvantaged in the teaching/ 
learning process 

 there is secure evidence of pupil progress in pupil assessment files/ accreditation files (KS3 - 
Post 16 provision) 
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Effectiveness within Teaching and Learning: 
 
The Trust acknowledges that effective teaching and learning requires our school communities to 
encourage, praise and positively reinforce good relationships, behaviour and engagement within the 
teaching and learning process. To achieve this, we will: 

 

 maintain a focus upon the quality of education Trust schools offer ensuring the curriculum 
offered remains fit for purpose and delivers upon its intent   

 work collaboratively within improving outcomes for our Trust population via our SPT priorities 
and strategic focus groups -  identifying strategic aims where we can advance our practice/ 
provision 

 work effectively with members of multi-agency teams embedding the recommendations 
received in responding to individual needs, supported by the SITT team.  

 measure success by learning outcomes achieved through the monitoring of pupil data sets (all 
cohorts) providing necessary interventions if/ as appropriate 

 seek parents’ views in relation to their child’s school offer acknowledging/ responding to these 
where/when able  

 seek the views of pupils  

 seek the views of the school staff  

 
Developing behaviour and attitudes to learning (engagement in learning):  
Due to the very nature of our pupils, we acknowledge that we need to develop their behaviour and 
attitudes to learning (engagement in learning) which encourages all pupils to develop the skills to take 
responsibility for it. This aspect will be monitored via structured lesson observations which identify the 
teacher’s ability/ CPD needs in fostering positive behaviour/ attitudes to learning in their classroom. 
To ensure we motivate our pupils to develop/ further develop their skills within ownership of learning 
which encourages the development of their personal skills and qualities we aim to: 

 

 promote their zest for learning, where pupils can sustain concentration, apply themselves and 
develop their capacity for personal study  

 encourage pupils to learn from mistakes responding positively when these are identified 

 promote a willingness for pupils to ask and answer questions, join in discussion and have 
confidence in dealing with the subject studied 

 encourage them to value and develop class/ school teamwork 

 work closely with the SITT team to ensure all sensory needs are effectively met and developed.  

 
Assessment of learning: 

Inspectors will evaluate how assessment is used in the school to support the teaching of the curriculum.  
 
Assessment is a fundamental aspect of teaching and learning in delivering the curriculum effectively, 
ensuring all learning is part of a well-planned sequence. Assessment information draws on a range of 
evidence of what pupils know, understand and can do across the curriculum which enables teachers to 
make consistent judgements about pupils’ progress and attainment. Assessment is gathered and 
identifies what can be done to improve pupils’ knowledge, understanding and skills to inform their next 
steps in the learning sequence (learning is being developed incrementally). Assessment information is 
therefore used to plan appropriate teaching and learning strategies, including the identification of pupils 
who may be falling behind in their learning or who need additional support, enabling all pupils within 
our Trust schools to make progress and achieve well. 
 
There is an expectation that all teaching staff will use assessment outcomes to determine progress/ 
identify next steps to be addressed and ensure these are shared with pupils. 
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All learning will be personalised to meet the needs of the pupils across our schools; assessment is 
integral to this (please refer to our SPT PARRCS policy Planning, Assessing, Recording, Reporting, 
Celebrating Standards) for the use of formative/summative assessment.   
 
EHCP outcomes are utilised to ensure pupils needs are understood and met.  Progress to these 
outcomes are recorded using EFL. 
 
EHCP outcomes – IEPs/ PLGs: 
All pupils within our Trust benefit from the use of IEPs or PLGs. These are derived from either EHCP 
outcomes (long term aims) or from the identification of key skills that pupils need to develop in order to 
improve their engagement in the teaching/ learning sessions they attend and extend their developing 
skills structuring such learning incrementally. IEPs will not address curriculum areas – e.g. – Science.  
 
These targets will be addressed daily throughout the school week and are detailed within lesson 
planning. Where able, pupils are encouraged to self-evaluate their progress within IEPs.  
 
Views of staff: 
To achieve the aims of this policy we recognise that all teachers and teaching assistants employed across 
our Trust will have views as to how the guidance contained within this policy can be improved to secure 
best practice across our schools. To ascertain such views our schools will engage with staff to reflect on 
their practice and plan CPD needs accordingly. Information obtained can also help inform both the 
performance management process identifying development targets and further inform school/ Trust 
CPD which help each school work force to improve classroom practice through individual/whole school 
interventions.  
 
Views of pupils: 
It is vital we seek/ respond to the views of pupils about their school and the work they undertake aimed 
at developing their skills, knowledge and understanding. We encourage all pupils to take pride in their 
achievement. The Trust implements a questionnaire across the schools which asks questions relating to 
their school offer.   This is enhanced by a range of school based activities to ensure student voice or view 
or experience is recognised.  Using such information will allow all schools within our Trust to respond in 
accordance to the information obtained in an informed way. 
 
Views of parents:   
During EHCP meetings and discussion via our parent’s progress meetings we seek the views of parents in 
regard to their child’s educational progress. We understand the vital importance our parents make 
when determining many aspects of their child’s school offer including progress within EHCP outcomes 
addressed via IEPs/ Golden goals. Through the use of data collated our schools are able to respond to 
the outcomes identified in an informed way – e.g. – send reading books home, provide AAC equipment 
to further communication skills etc.  
 
A more formal parent survey is utilised annually across the Trust. 
 
Policy Review: 
This policy will be responsive to any changes within external/ internal quality assurance frameworks. 
The impact this policy will be monitored and evaluated by Senior Leaders and Trustees of the SPT when 
reflecting upon the curriculum offered by each school and the impact of this upon teaching, learning and 
assessment practices observed and upon the progress of pupils over time. 
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Head Teachers will provide detailed reports to their LGB and the Trustees on the Quality of Teaching and 
Quality of Learning (QoTQoL) each term; this process ensures: 

 

 the daily practice by Trust staff secures high quality teaching, learning and assessment 

 the intent, implementation and impact of the curriculum offered achieves it fundamental aim of 
improving outcomes for all pupils within our Trust 
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Appendix A: Curriculum coordinators roles and responsibilities: 
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Appendix B: Subject coordinators roles and responsibilities: 
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Appendix C: L2L coordinators/leads roles and responsibilities: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix D: Lesson observation (teacher): 
 

SPT Lesson Observation (Quality of Teaching, Learning and Assessment - Leadership and 
Management)  

 

Member of  staff 
observed:                        

 
 

Subject:  Date:   

Support staff:   
Group & number of 
pupils/ students: 

 Lesson:  

Observer:  
Scrutiny of work 
reviewed:  

 
Time & duration in lesson: 
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      Please suggest a possible CPD activity to help the member of staff secure the Even  
 
Better Ifs you have listed/detailed above: 
 

  
 

 
 
 
 
 
 

 
 
Remember; No judgements are to be made.  

1. No grades! Feedback only including potential CPD. 
2. Use score card crib sheet as reference. 
3. Look at pupil’s work/books / talk with students; examine feedback given to 

learners 
4. Observe the learning (progress over time), not the teacher.  

 
 
 
 
 
 
 

 
(WWW)  
What Went Well? 

 

Key Heading Further details/focus of discussion 

1.  
 
 

2.  
 
 

3.  
 
 

(EBI)  
Even Better If… 

Key Heading Further details/focus of discussion 

1.  
  
 

2.  
 
 

3.  
 
 

 
Observer signed: 
 

 

Shared with senior staff? Yes □   No □ 

Shared with teacher? Yes □   No □ 

Shared with Learning 
assistants? How? 

Yes □   No □ Teacher feedback to team  
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Hand this in to the Head Teacher immediately; please remember to provide a copy for the 
teacher. 

 
 

Criteria: Quality of Teaching (Ofsted framework September 2019)  
(To be used as a crib sheet – not to make a lesson judgement – to guide feedback to 

teacher/teaching team) 
 

Focus 
area 

1 (Outstanding) 2 (Good) 
Requires 

Improvement (3) 
4 

(Inadequate) 

Pupils’ 
progre
ss and 
learni

ng 

Teachers are determined 
that pupils/students 
achieve well and they 
enjoy their learning. They 
ensure pupils have 
coherently planned 
opportunities to embed 
and use their knowledge 
fluently. They consistently 
check & develop pupil’s 
understanding and skills 
with well-planned 
opportunities for pupils to 
rehearse/use/extend their 
skills in an appropriate 
way. Almost all pupils and 
groups of pupils make 
sustained progress and 
learn ‘exceptionally well’, 
that leads to outstanding 
achievement; pupil 
outcomes as a result have 
improved.  

Teachers address the 
development of 
deepening 
pupil’s/students’ 
knowledge, 
understanding and 
skills. Teachers identify 
and support effectively 
those pupils who start 
to fall behind and 
intervene quickly to 
help them improve 
their learning. The large 
majority of pupils and 
groups of pupils make 
the expected progress 
in lessons; pupil 
outcomes are 
improving.   

Teaching, Learning 
and Assessment 
are not yet good.  
Some 
pupils/students’ 
progress is 
evident; the 
learning needs of 
the 
group/individuals 
not adequately 
addressed which 
impacts on 
progress. Learning 
addressed does 
not sufficiently 
demonstrate 
security in 
planning next 
steps and as a 
result, pupil 
outcomes have not 
improved.   

Pupils OR 
particular 
groups are 
making 
inadequate 
progress 
because 
teaching 
does not 
develop their 
knowledge, 
understandin
g and skills 
sufficiently. 
Progress is 
inadequate.  

Planni
ng  

Teachers plan lessons very 
effectively and 
demonstrates security in 
the subject knowledge 
being taught. Planning 
makes the maximum use 
of lesson time and clearly 
evidences the lesson is 
part of a well-planned 
sequence. Planning 
demonstrates appropriate 
differentiation/ provides 
challenge for all 
pupils/students. Learning 
tasks are challenging; 

Teachers use effective 
planning to help 
pupils/students learn 
well. Teachers use their 
secure subject 
knowledge to plan 
learning that sustains 
interest and provides 
opportunities for pupils 
to develop both their 
understanding and skill 
base in the subject they 
are studying. Tasks are 
challenging; match 
most pupils’ needs; 

Planning has been 
produced. 
Individual needs 
are ‘usually’ met; 
but the planning is 
not sufficiently 
demonstrating 
that learning is 
part of a well-
planned sequence. 
Further 
development is 
required in 
ensuring planning 
demonstrates 

Teaching is 
poorly 
planned. 
Learning 
activities/ 
tasks/ 
resources are 
not 
sufficiently 
well matched 
to pupils’/ 
student’s 
needs and do 
not engage 
them. 
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match pupils’ needs 
‘accurately’; planning 
clearly links to pupil 
progress data and previous 
assessment outcomes. 

enthuse and motivate. 
Effective strategies are 
planned and used in 
accordance to planning 
produced within the 
lesson observed.  

challenge within 
learning 
opportunities 
presented which 
builds upon prior 
learning observed/ 
assessed.   

Planning 
does not 
demonstrate 
security of 
subject 
knowledge 
which 
ensures pupil 
knowledge/ 
understandin
g/skills are 
developed in 
an informed 
way. 

Teachi
ng 

The teacher has 
demonstrated deep 
knowledge/ understanding 
of the subject they are 
teaching ensuring their 
teaching is coherently 
sequenced; they use 
questioning effectively and 
encourage pupils to 
participate, recognising all 
efforts which does not 
impact on pace. The large 
majority of teaching is 
outstanding a very small 
part is good. Teachers use 
TA’s effectively; the team 
are very knowledgeable, 
highly enthusiastic and 
effective (well-judged 
teaching strategies) in 
deepening pupils’ skills, 
knowledge & 
understanding. 
Resources/teaching 
strategies used are well-
matched to the needs of 
the pupils/students; no 
child is disadvantaged in 
the lesson observed.  

Time in lessons is used 
productively, teachers 
have good expectations 
of all pupils. The large 
majority of teaching is 
good. Some is 
outstanding.  Teachers’ 
knowledge ‘enables 
learning to be 
developed; aspects of 
teaching require 
further focus in 
ensuring learning 
(pupils embedding and 
using their knowledge 
fluently) is fully 
developed by all 
members of the 
teaching team. 

Aspects of 
teaching is slow 
and at times, lacks 
pace; individuals/ 
groups observed 
as insufficiently 
engaged in aspects 
of the lesson 
observed, the 
contribution to 
effective 
teaching/learning/
assessment needs 
further focus. 
Teaching is not 
demonstrating it is 
part of a well-
planed sequence 
which is 
coherently 
structured; lesson 
time is not well 
used.   

Teaching 
does not 
effectively 
develop 
pupil’s/stude
nts’ 
knowledge, 
understandin
g and skills in 
the 
subject/area 
being 
addressed.  
Expectations 
are 
inappropriat
e. Teaching 
fails to 
promote 
learning or 
helps pupils 
embed and 
use 
knowledge 
fluently.   

Literac
y and 
mathe
matic

al 

Teachers take every 
opportunity to embed well 
planned differentiated 
reading, writing and 
communication outcomes 

Teachers develop 
pupils’ reading, writing 
and communication, 
and where appropriate 
mathematics, well in 

Teachers fail to 
fully promote the 
development of 
pupils reading, 
writing and where 

Pupils are 
not 
encouraged 
to 
communicat
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knowl
edge, 
SMSC 

and where appropriate 
mathematics; outcomes 
identified are part of a 
well-planned sequence 
and actively builds upon 
prior learning. Phonics 
teaching is evident and 
effective. Pupils develop 
and apply a wide range of 
core skills to enable them 
to embed their knowledge 
fluently.  SMSC is very 
much evident in this 
lesson; pupils/students 
love the challenge of 
learning, which is 
celebrated and shared.  

the lesson. Phonics 
teaching is evident. 
Literacy and 
mathematical 
knowledge is taught 
throughout which 
evidences a planned/ 
informed focus upon 
the development of 
core/ key skills and 
concepts which further 
secures pupil 
understanding. As a 
result, pupils continue 
to develop and apply a 
wide range of literacy/ 
mathematical skills 
well. SMSC promoted 
and pupil/student work 
is acknowledged.  

appropriate 
mathematics; 
phonics delivery is 
insufficiently 
addressed. 
Pupil/students’ 
participation/ 
achievements not 
sufficiently 
celebrated/ shared 
which reinforces 
learning/ or 
prepares pupils 
well for their next 
stage/steps. SMSC 
requires further 
development to 
ensure all learning 
is acknowledged 
celebrated and 
shared. 

e, read, write 
or apply 
mathematics 
as well as 
they should, 
so they do 
not make 
sufficient 
progress in 
their 
knowledge 
and are 
unable to 
access the 
curriculum in 
line with 
their peers. 
Insufficient 
promotion of 
SMSC within 
the lesson 
observed.  

 
Assess
ment 

 

Assessment is integral; 
teachers use assessment 
outcomes to inform pace 
of the session, planning, 
teaching and learning. 
Assessment of learning 
helps pupils embed and 
use knowledge and 
provides pupils with 
incisive feedback in line 
with the SPT assessment 
policy. Both WALT and 
personalised WILFs are 
evident and shared to 
secure pupil progress. 
Marking (feedback) is 
accurate, constructive and 
of high quality. Pupils 
understand how to 
improve their work by 
receiving regular feedback. 
Praise is used effectively 
(key vocabulary used) to 
reinforce learning. If/as 
appropriate; work books 
are used very effectively in 

Assessment of learning 
is used within the 
lesson; assessment 
outcomes provide 
pupils/students with 
feedback (key 
vocabulary used) in line 
with the Trusts 
assessment policy; 
pupils use this feedback 
well. Assessment of 
learning demonstrates 
accuracy as teachers 
listen, observe and 
question skilfully. Oral 
and written feedback is 
detailed and accurate. 
Pupils know how well 
they have done and 
how to improve. Work 
books demonstrate 
curriculum coverage; 
feedback is evident in 
demonstrating learning 
is part of a sequence. 
Accreditation folders 

Pupils/students’ 
work is actively 
monitored. 
Learning is 
assessed but not 
always rigorously 
enough; feedback 
is evident but does 
not fully enable 
pupils/students to 
know/recognise 
how they can 
improve. 
Assessment is not 
consistently 
accurate to inform 
next steps in 
learning. Work 
books are used but 
require further 
focus to ensure 
they remain 
effective in 
informing next 
steps. 
Accreditation 

Weak 
assessment 
practice 
means that 
teaching fails 
to meet 
pupil’s 
needs. 
Inadequate 
progress 
because 
teaching 
does not use 
assessment 
outcomes 
effectively in 
developing 
pupil’s 
knowledge, 
understandin
g and skills 
sufficiently.  
Little 
evidence of 
continual 
and 
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the identification of next 
steps in accordance to the 
school’s feedback and 
marking policy. 
Accreditation folders are 
of high quality and 
demonstrate very effective 
use of assessment 
(learning informs next 
steps).  

demonstrate modules 
studied; annotation is 
clear and informs next 
steps.  

folders 
demonstrate 
modules studied; 
further focus upon 
quality of 
annotation is 
required.  

sustained 
assessment. 
Marking is 
variable and 
development 
comments 
are rarely 
used.  

Behav
iour / 
Attitu
des to 
learni

ng 

Teacher’s foster curiosity; 
developing interested 
learners who thrive in 
lessons deepening their 
knowledge understanding 
and skills. Teachers 
manage pupils’ behaviour 
effectively with clear rules 
that are consistently 
enforced. Teachers have 
consistently high 
expectations of all pupils’ 
attitudes to learning. All 
pupils/students 
purposefully engaged in 
learning. Pupils 
consistently have high 
levels of respect for others 
and highly positive 
attitudes towards their 
time in the class. Pupils 
behave consistently well, if 
pupils struggle with this, 
the teacher takes 
intelligent, fair and highly 
effective action to support 
them to succeed to 
maintain their high levels 
of engagement. 

Teachers have high 
expectations and 
encourage pupils to 
work with positive 
attitudes; pupils work 
well on their learning 
because teachers 
reinforce expectations 
for conduct and set 
clear tasks/learning 
outcomes that 
challenge pupils. Pupil’s 
behaviour does not 
disrupt lessons. Pupils 
attitudes to education 
are positive, they are 
committed to learning 
and take pride in their 
achievements.   

Teachers need to 
further promote 
pupil’s/students 
attitudes to 
learning 
(engagement) to 
enable them to 
apply their 
knowledge and 
understanding in 
ways that 
stretches their 
thinking and to 
practice key skills. 
Teachers need to 
further promote 
positive behaviour 
to enable pupils to 
effectively engage 
in the teaching, 
learning, 
assessment 
process.  
 

Teachers do 
not promote 
equality of 
opportunity 
and so 
discriminate 
against the 
success of 
individuals or 
groups of 
pupils; pupils 
not 
sufficiently 
engaged in 
their learning 
in the lesson 
in ways that 
stretches 
their thinking 
and to 
practice key 
skills. Staff 
are not 
adequately 
and 
consistently 
managing 
behaviour, 
resulting in 
poor 
behaviour. 
Some pupils 
are not 
safe/do not 
feel safe. 
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Criteria: Evidence of Teacher Standards/Leadership & Management - (To be used as a crib 
sheet – not to make a lesson judgement) 

 
 

Teacher standards 
Leadership & 
Management 

What went well  Even better if …. 
Feedback/coaching 

comments: 

Energy and Enthusiasm 
from teacher is highly 
evident 

    

Energy and Enthusiasm 
from support staff and 
supports T, L and 
assessment process 

   

 
Pupils engaged in learning 
 

   

 
Classroom well organised, 
tidy, with high quality 
displays of recent work 
which reflect and support 
learning 

    

 
Evidence of high 
expectations of pupil 
behaviour 

   

 
Class rules (routines) in 
place and observed being 
referred to 

    

 
Challenging behaviour 
managed well 

   

 
Opportunities for pupils to 
work/explore 
independently 

   

 
Evidence of strong 
leadership and cohesive 
teamwork 

   

 
Good use of time – lesson 
is well paced 

   

 
Good use of resources 
including TAs 
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Criteria: Evidence of Teacher Standards/Leadership & Management - (To be used as a crib 
sheet – not to make a lesson judgement) 

 
 

Teacher standards 
Personal development, 
behaviour and welfare 

What went well  Even better if …. 
Feedback/coaching 

comments: 

Pupils show evidence of 
understanding routines 

   

Pupils are engaged, 
attend to the teacher and 
staff well 

   

Staff act as role models, 
modelling good 
behaviour, respect, 
politeness and manners 

   

Opportunities for personal 
and social development 

   

Pupils have respect for 
each other 

   

Classroom is a safe and 
stimulating environment 

 
 

  

Positive attitudes amongst 
pupils and staff 

 
 

  

Multicultural resources 
and displays 

    

Trips, educational visits 
and visitors used to 
enhance learning 
opportunities (please 
specify if this was not part 
of the structure of the 
session today) 
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Appendix E: HLTA class visit template: 
 

 (HLTA Class Visit - Quality of Teaching/Learning/assessment – focus HLTA standards)  
 
 

HLTA:   
  
Providing 
PPA cover 
for:    

  
Subject: 

  
Date: 

 

Support 
staff: 

 Group & 
number of 
pupils/ 
students: 

 Lesson:  

Visit Lead:  Scrutiny of 
work 
reviewed: 

 Time & 
duration in 
lesson: 
 

 

 
 

 

 
 
Please suggest a possible CPD activity to help HLTA develop/further develop HLTA 
standards: 

 

 
 

Remember; No judgements are to be made.  

 
(WWW)  
What Went 
Well? 

 

Key Heading Further details/focus of discussion 

1.   

2.   

3.  
 

(EBI)  
Even Better 
If… 

Key Heading Further details/focus of discussion 

1.   

2.   

3.   

 
 
 

Shared with senior staff? Yes □   No □ 

Shared with HLTA? Yes □   No □ 

Shared with Learning 
assistants? How? 

Yes □   No □ Teacher feedback to team  
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5. No grades! Feedback only including potential CPD. 
6. Use score card crib sheet as reference. 
7. Look at pupil’s work/books / talk with students; examine feedback given to 

learners 
8. Note the learning (progress over time), not the HLTA.  

 
 
 

HLTA standards - 
Professional Attributes 

What went well … Even better if .. 

High expectations of 
children and young people 
with a commitment to 
helping them fulfil their 
potential 

  

Established a fair, 
respectful, trusting, 
supportive and constructive 
relationships with children 
and young people 

  

Demonstrate the positive 
values, attitudes and 
behaviour they expect from 
children and young people 

  

Communicate effectively 
and sensitively with children 

  

Understand the key factors 
that affect children and 
young people’s learning and 
progress 

  

Professional Knowledge 
and Understanding 

What went well … Even better if .. 

Know how to contribute to 
effective personalised 
provision by taking practical 
account of diversity 

  

Support the development, 
learning and progress of 
children and young people 

  

Know how to use ICT to 
support their professional 
activities 

  

Understand the objectives, 
content and intended 
outcomes for the learning 
activities in which they are 
involved 
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Monitor learners’ responses 
to activities and modify the 
approach accordingly 

  

Monitor learners’ progress 
in order to provide focused 
support and feedback (in 
accordance to school 
feedback/marking policy) 

  

Support the evaluation of 
learners’ progress using 
arrange of assessment 
techniques 

  

Contribute to maintaining 
and analysing records of 
learners’ progress 

  

Planning and expectations What went well… Even better if .. 

Plan how they will support 
the inclusion of the children 
and young people in the 
learning activities 

  

Teaching and Learning 
Activities 

What went well… Even better if .. 

Use of effective strategies 
to promote positive 
behaviour 

  

Recognise and respond 
appropriately to situations 
that challenge equality of 
opportunity 

  

Use their ICT skills to 
advance learning 

  

Advance learning when 
working with individuals 

  

Advance learning when 
working with small groups 

  

 
 
Hand this class visit information to the Head Teacher immediately; please remember to 
provide a copy for the HLTA. 
 

Advance learning when 
working with whole 
classes without the 
presence of the 
assigned teacher 

 
 

 
 

Organise and manage 
learning activities in 
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ways which keep 
learners safe 

Direct the work, where 
relevant, of other 
adults in supporting 
learning 

 
 

 
 

 
 
 
 
Appendix F: Peer observation: 
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Appendix G: Example Lesson plan template: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix H: Medium Term Plan template: 
 
 
 
 
 
 
 
 
 
 
 
 

 
 


